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CHAPTER I 
EDUCATION IN TOK>RROW'S WORLD 
The fundamental purpose of education today is to gu ide the individu-
al in his intellectual, social, moral, and physical development so that 
he can become an acceptable world participant. Because education at-
tempts to do this, people loo~ to the schools for leaders. 
Educators today are faced with new demands because of the rapidly 
changing social, economical, and technological world in which the in-
dividual lives. Changes are occurring so rapidly that yesterday's know!-
edge is insufficient today and there is some question as to whether edu-
cation is fulfilling the challenges brought about by today's exploding 
and mobile population. The schools not only must meet the needs of 
society but must take the l ead in preparing leaders for tomorrow. To 
do this is not easy, certainly not without many problems. Today edu-
cators are faced with the fact that less and less time is spent in the 
home, tnat more and more communities are becoming bedroom communities; 
thus increasing the responsibilities of the school and presenting many 
problems to society as a whole. Two very pertinent questions are: 
"Is there sufficient education for vital participation in the world 
community? Is there enough of a sense of individual responsibility 
for helping in group decisions?"! Answers to these questions of 
1 
Edna P. Amidon, "New Explorations in Home Economics Educatio n," 
Journal of Home Economics, LII (1960), 624. 
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necessity raise other questions such as Cl) what kind of basic beh av iors 
are necessary for satisfactory living, and (2) what does the school do i n 
guiding the development of leaders? Because of the comp le xi ty of world 
problems society needs people who can think creati vely and make wise de -
cisions for the welfare of e very American citizen. Every lay person needs 
the ability to think and to contribute construc t1ve ly i n the space age 
world. 
American citizens t od:ay have no alternative but to be world minded 
because modern science has decreased the travel size of the wor l d to a 
span of hours. People look to educ ation in th1s space age for the devel -
opment of international -mindedness and for help i n understand i ng other 
countries , their people and their problems ; for developing international 
cooperation , and for the preparation of individuals for world citizen-
ship. If our educational system is to accomplish this purpose people 
must also learn to understand their own neighbors i n the United States 
of America. Helping indi viduals learn to li ve with others is consi dered 
one of t he great tasks faced by education, and the school s must succeed 
in its soluti on if Americans and t heir neighbors are to li ve peacefully 
in the future. 
The administrators and the l egi sl ators of our nati on as well as 
educators have recognized the need for world understanding . On November 
2, 1960, in a campaign speech 0 Mr. Kennedy borrowi ng an idea suggested 
by Minnesota's Senator Hubert Humphrey and Wi sconsin's Repre sen tat i ve 
Henry Reuss , propo sed a Peace Corps with the purpose of educating people 
to work abroad to help bu ild growing and independent nat i ons where men 
could l ive free from i gnorance, po verty, and lack of freedom. Today 
people of the United States have r ecogn i zed this need and are willing 
to share exper iences with peoples of other lands. 
3 
The success of a country's relations with other nations depends as 
much upon the manner and the spirit in which it works with them and the 
manner in which assistance is rendered as upon the tangible benefits that 
are involved. Now and in the near future 0 many thousands of American 
citizens must be educated and trained to live and work in distant lands 
where they w111 represent America to strange peoples who have little 
means of evaluating a country other than the behavior of its represent-
ative citizens. The lack of understanding or the refusal to recognize 
world problems is seen as danger by a number of educators. One home 
economist said : 
Nothing is more likely to threaten our national security, to 
shake the foundations of our democracy, to destroy our way of 
life than our inability or unwillin~ness to see the full nature 
and extent of the problems we face. 
It is only through the process of evaluation of our education today that 
educators can arrive at a clea~ concise direction. Therefore, educators 
must anticipate and recognize change, must judge the capacity of the 
individual to meet new demands, and must find ways of helping promote 
effective human relations. The emphases given by education to the 
various aspects of living are therefore determined by the needs of 
individuals and families in the social environment of the time. 
According to Withers,3 Chief of the Homemaking Division of the 
Division of Vocational Education, Lansing . Michigan , there are four 
trends affecting our educational programs today. These tre nds are 
(1) population and other changes, (2) emphasis on materialism versus 
2Rex Todd Wt thers, •iour Role in t he Age of Sc ience, Go Practi ca l 
Home Ec onomi cs, September, 1958 . p. 62. 
31b1 d. , p, 62 , 
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human resources, (3) rapid social, economic , and technical changes af-
fecting the home, and (4) changes in the basic needs of the people of the 
world. Education has been criticized severely during the last few years, 
but the teachers of today continue to search for new and better ways of 
serving the growing school population. Educators cont inual ly evaluate 
the goals that the school must con ti nue to assume, and to explo re new 
approaches to many old as well as new problems. Society needs as never 
before: 
l , individuals who understand their responsibili t y to society 
and are able to assume i t 
2. individuals who are able t o work with others in many areas of 
life 
3. individuals who think critically and analytically, are crea t i ve 
and imaginative 
4. individuals who know that today's world requires that each 
citizen re - examine and interpret his daily experiences in the 
light of basic ethical values 
5. ind ividuals who believe in the democratic ideal and are able 
to apply i t s principles in everyday living 
6. individuals with clea r values and goals, capable of thinking 
for themse 1 ves 
7. individuals capable of mak i ng decisions quickly and willing 
to abide by the consequences of t he ir own acti ons 
8. educational programs which provide successful cooperative and 
challenging learning experiences, and 
9. educat i ona l pr ograms which provide students with opportuni t ies 
to assume indi vidual and group responsibil it ies. 
Contrary to the belief of some, no school subjects are marked ly 
superior to others in their ability to streng then me ntal powers. Rather, 
all subject matte r cont ri bute s t o the development of the indi vidual when 
instruction is designed t o fo rm.ulate concept s , t o improve techniques of 
study, to de velop th i nking, to bui ld general izations, to apply principles , 
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and to improve communic ation techniques. 
Concern for the common man and for the creation of conditions favor-
able for the development of the common man are the primary requisites 
found in a society 1n which the people are sovereign. Every child has 
the right to make the most of himself and this, educators must motivate 
students to do. This is evidenced by such statements as : 
Amo ng our leaders, Thomas Jefferson clearl y saw the relat i on of 
an educated citizenry to the success of a democratic state. He 
worked unsti nt ingly for public insti t ut ions that would educate 
every individuaL 
From earliest colonial days America has been a land of opport unity. 
The sentiment, 
Gi ve me your t i red, your poor, 
Your huddled masses yearning to be free, 
is deeply embedded in the American dream. In this new land mil-
lions have found opportunity to increase their world goods; to 
think and speak as they like ; to grow morallyt emotionally and 
socially ; to obtain an educ ation for themse lves and their child -
ren ; and to do t hese things unhampered by rules and regulations 
imposed by a ruling cla ss. 4 
The American free public school is t he pr imary i nst itution t o whjch 
the people have given the task of promot ing the optimum growth of eve ry 
American boy and gir l , During the early days of free education the 
school s limited their activities t o teaching the three R0s, readi ng, 
writing, and arithmetic . As r esources have inc reased and primitive con -
ditions have gi ve n way to a more mature society, opportunities for self-
development in schools have increased. 
An accepted pur po se of t he public schools tod ay, as stated or jmplied 
in innumerable publications of loca l boards of education and state edu-
cati ona 1 authorit ies, is t ha t of full persona Ii ty developme nt. This 
4Association for Super vi s i on and Cur riculum Deve lopment, National 
Education Associati on, Balance l.!!, the Curriculum (Washington . b. C. , 
1961), pp. 38- 390 
6 
includes, the intellectual, moral, esthetic, social, emotiona l , and 
physical growth of all children and youth. 
At the present time there is great awareness that democracy in 
America and elsewhere is at a critical po int in history. We in the 
United State s have decisions to make today that are no less crucial than 
at the t ime of our coun t ry 9 S birth, One author labels these decisions 
as discip lining. He says : 
Our t roubles in the presen t disturbed wor ld situation , as in the 
pr i son camps of the Korean Wa r appear to be aug·me nted by our 
lack of what may be appr opri3tely described as a discipline of 
character for democracy.5 
Today educators are deeply per tu rbed by s tudent 9s apparent inability to 
do the kind of thinking required to solve life 9s pr oblems. Educators 
have developed marvelous power in dealing with problems of the physical 
and biological areas, but they must also lea rn to de ve lop social con-
sciousnes s on the part of individuals, to promo te the use of r eflecti ve 
think i ng, to de velop leadership ability and abi li t y in self -direction 
and creativity if Ameri ca is to remain a sovereign nation , particularly 
if we believe t hat : education is life, is growth, i s a continuous re-
constructi on of experience and is a social process . 
The writer bel ieves that learning takes place only through the act 
of an indi vidual stimul ated by hi s needs , purposes, and values. Democ -
racy practiced in education provides through its oppo rtunities for de -
veloping initiati ve and res ponsibili t y f or the best de velopne nt of the 
personality of each individual . Pupil ac tivity and initi ative are 
stressed and indi vidual differences of studen ts are taken into account 
5Ephraim Vern Sayers and Ward Madden, Educati on :1 nd the Democratic 
Faith (New York, 1959), p. 12. 
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in the educational process as to ability and purpose. Education then 
deals with life experiences as the individual meets them. Murse l 1 says 
that: 
Education is the shaping of personality.6 
The shaping of personality always depends upon two related 
but distinguishable conditions. First, the person concerned 
must strive to deal with a challenge that is relevant to his 
interests, a challenge that has for him what is sometimes called 
0
~ego - relevance. 00 Second, in striving to meet this challenge 0 
he must achieve a new organized mode of dealing with his en-
vironment. To put the idea in simpler but somewhat less precise 
language, the shaping of personality depends first on the arousal 
of the will, and second on the finding of a way. 7 
The preparation of a life worth living has many channels. The writer be -
lieves the function of the school is to guide students in the development 
of positive values and beliefs, political and moral creeds, codes and 
principles that will guide their behavior as citizens. 
Educators must recognize the importance of making the school and the 
environment stimulating, recognize the pupil 0 s interest in planning an 
effective learning experience, recognize the importance of a democratic 
classroom in allowing pupils to express their vi ews and evaluate their 
learning activities. 
The schools should be guided by a philosophy that will lead to es -
tablishing policies and organizing an instructional program that makes 
pupils alert and sensitive to changes that are taking place in society 
and that will enable them to evaluate the good and the bad features of 
these changes. 
The writer believes that teachers should recognize the importance 
6James L. Mursell , Psychology for Modern Education (New York, 1952~ 
p. 3. 
7Ibid., p. 15. 
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of the whole individual, encourage students to participate in planning 
and evaluating their learning experiences. provide for ind1vidual dif-
ferences among students, encourage creativeness through 1ndividual pupil 
expression and select the subject matter taught to meet the needs of the 
students as well as to meet needs of the community. One should open the 
doors of the school so that the parents can help in the planning and 
leave these doors open to any community resources that will produce con-
structive results. The broad aspects of community resources need to be 
considered when education for life is the immediate goals of the school. 
Students are more apt to throw themselves whole-heartedly into any 
project if they have participated in the selection and planning of the 
enterprise. Pupils really think when they encounter an obstacle, a 
difficulty, or a challenge in an activity which interests them. The 
process of thinking involves the finding and testing of meanings. Teach-
ers therefore, must emphasize the importance of aiding the student in 
understanding the most efficient methods of study, the use of materials, 
and skills that will help them in their learning. Students need to be 
given detailed guidance in how to use a book, the library, and the equip-
ment in the laboratory. They need help in learning how to study, to con-
centrate, to plan, and to take responsibility. Only when education 
assumes the responsibility for developing all the intellectual capacities 
will it fulfill its function that of enabling man to direct his own de-
velopment intelligently. 
In a democracy it is essential that all the people be intelligent, 
participating citizens. It is economy to provide education for all 
people. The momentum of the group carries many individuals along, stimu-
lating and motivating their actions. The individual gains much from 
9 
association through the group-mindedness that develops, and the goals of 
society are more easily attained. Not only does more and better edu-
cation result in fewer crimes and criminals, but it also results in high-
er national per capita income. 
It is important, however, to emphasize the need for critical judg-
ment in our personal lives and in our family situation in the matter of 
developing and recognizing scales and values applicable to new condi-
tions. Here is a place for the church and other community organizations 
to work with the schools. 
Many educators recognize that the American family and the home have 
great influence on the citizens of our democracy. The home will continue 
to be an effective educational agency in our society for here begins the 
development of the attitudes and ideas that affect society. Family living 
is thus recognized as a highly significant experience in the life of every 
individual, affecting him not only as a family member, but also as a func-
tioning member of society. Living together leads to the strengthening of 
ethics and the proper relationship of one man to another. Student s can-
not be expected to learn democracy unless they live democratically. They 
need to think those things that will allow people to work cooperatively 
with others. Actions do not actually build moral character, but the con-
sequences of action result in such character. 
Home economics, because of its many inter-related phases, provides 
many opportunities for applying democratic principles of behavior. It 
prepares individuals who can contribute to the development and mainte-
nance of a democratic social order by providing opportunities for the 
strengthening of social consciousness, for promoting the use of reflec-
tive thinking in solving personal, home and family problems, and for 
10 
developing leadership and ability in self-direction and creativity. Help-
ing families shape both the parts and the whole of the pattern of daily 
living is the challenge of home economics. Home economists realize the 
importance of the fundamental competencies that are necessary for effec~ 
tive democratic living. These competencies include the ability to: 
1. establish values which give meaning to personal, family, and 
community living and to select goals appropriate to these 
values 
2. create a home and community environment conducive to the 
healthy growth and development of all members of the family 
at all stages of the family cycle 
3. achieve good interpersonal relationships with in the home and 
within the community 
4. nurture the young and foster their physical, mental, and 
social growth and development 
5. make and carry out intelligent decisions regarding the use 
of personal, family, and community resources 
6. establish long-range goals for financial security and to work 
toward their achievement 
7. plan consumption of goods and services - including food, 
clothing, and housing - in ways that will promote the values 
and goals established by the family 
8. purchase consumer goods and· services appropriate to an over-
all consumption plan and to make wise use of economic resources 
9. perform the tasks of maintaining a home in such a way that it 
will contribute effectively to furthering individual and 
family goals 
10. enri~h personal and family life through the arts and human-
ities and through the refreshing and creative use of leisure 
11. take an intelligent part in legislative and other social 
action programs which directly affect the welfare of individ-
uals and families, and 
12. develop mutual understanding and appreciation of differing 
cultures and ways of life, and to co-operate with people of 
other cultures who are striving to raise levels of living.a 
, ~C~inmHte,e on f'~i,losophy ~rd Objecpyes of H<>m~ Economi~s. Amer~c~~ 
Home Economics Association, ' ~ Economics New Direcqons <W!3~hington, .. 
D. C. , · 1959) , p. 8. , · ·· .· · · 
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With new or accelerated forces at work in the world it is necessary 
for those of us who are concerned with families to think of those forces 
in connection with the homes and the people in those homes. Automation 
is such a force. Rather than suggesting less need for homemaking edu-
cation~automation calls for more education for all young women in order 
that they may carry their dual responsibility with greater ease and with-
out the sacrifice of essential values in home living. 
Thirty years ago the home economics graduate who found herself in 
the white headband and treadle sewing machine situation, expected to 
teach. And one professional magazine expressed it, to teach a curric-
ulum consisting of a few closely related subjects aiming to prepare women 
and girls for the future. In practice, this meant food preparation and 
clothing construction. 
The writer believes that home economics education appropriate to a 
democracy must be a discipline of the individual for effective partic1-
pation in a democratic society and firmly agrees with the Criteria for 
Democratic Learning Experiences presented in a 1960 Foods Group Workshop 
at Oklahoma State Un ive rsity. This criteria has been used for a number 
of years in both high school and college classes and many groups have 
accepted and tested the ideas presented. If home economics teachers are 
to meet the challenge of society by developing an individual who can think 
for himself then they must use democratic learning experiences in their 
classrooms, for only 1n democratic situations is an individual free to 
think. Learning experiences which promote the development of democratic 
individuality provide opportunities for : 
1. much teacher guidance in dete~mining the direct1on i n which 
learning shall take place and in working toward goals 
2. individual and group investigation and experimentation 
3. student participation in planning classwork, the content to 
be studied, learning experiences to be had, procedures to 
be used, and the distribution of responsibilities 
4. student participation in the formulation of flexible individ-
ual and group plans which are possible of achievement , and 
in carrying them to completion 
5. students to meet challenges according to their individual 
needs and intellectual levels 
6. students to attack and solve real-life problems that are con-
sistent with goal& planned and are sequential in nature 
7. students to see and understand the interrelationships of 
problems 
8. student participation in collective thinking and cooperative 
action 
9. students to select and weigh values in goods, services and 
behavior 
10. students to organize their values into socially acceptable 
codes of behavior and to become increasingly responsible for 
their actions 
11. students to choose alternative acceptable courses of action 
12. students to express individual ideas through chosen media 
with encouragement toward self improvement 
13. students to make use of community resources and materials in 
attacking problems 
14. students to frequently evaluate personal and group progress 
and the results of action taken 
15. students to use the evaluation made as guides for further 
planning and action 
16. students to extend classwork beyond the boundaries of the 
school room, and 
17. students to particiijate in activities which stimulate 
continued learning, 
9 (a) Mill ie V. Pearson, "A Study of Professional Home Economics 
Education Courses in the Light of the Democratic I deal" (unpub. Ph.D. 
dissertation, Oh i o State Univers i ty, 1941), pp. 29-46~ 
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(b) Mimeographed materials developed as a part of previous class 
work in 1955, presented by Dr. Pearson and accepted by Foods Group 
Workship as their beliefs. 
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If the class situations provided meet th1s criteria home economics 
educators can help "furnish the individual with the necessary intel-
lectual, social , moral, and technical cloth1ng for a presentable ap-
pearance in the world community. oolO Homemaking teachers must emphasize 
the most important science of all -- the science of interrelationships. 
Among other achievements , homemaking classes should make a significant 
contribution to students in developing ability to contribute to group 
decisions and to participate more understandingly 1n the world 
community. 
The writer believes that an effective homemaking program should 
consider the future of tomorrow 0 s students. Many students Q who enter 
today 0 s homemaking programs, will continue into the world to become 
the women who enter profes s ional services , marry and bear children. 
These women will constitute a l arge portion of the American population 
and the schools should gear the ir educationa l philo sophy to their needs 
so that they may guide future generations. Therefore the homemaking 
teacher must present the knowledge necessary to de velop competencies 
fundamental to effect ive living, with the i dea that students must 
recognize new knowledge each day and deve lop the ability to use 1t. 
One must remember in this space age that facts cannot be taught as ends 
in themselves but they are the tools which t omorrow 0 s citizens will use 
to rec;!son from the known to t he unknown. 
10Am1don, op. cit., p. 624. 
CHAPTER II 
PLANS FOR STUDYING CLASS PROCEDURES AND PRACTICES 
Attendance at the 1960 Oklahoma State University Group Workshop on 
Foods increased the writer's interest 1n class organization and strength-
ened the belief that teaching foods classes through the use of la~oratory 
groups is good because i.t allows for efficient use of the home-like lab-
oratory situations found in most Oklahoma homemaking departments. This 
belief was based upon the recognition that those methods which permit the 
attack of class problems from several angles simultaneously provide many 
opportunities for students to practice the kind of behavior described as 
democratic and to use reflecting thinking. As a result of the wo.rkshop, the 
writer undertook a study to determine the kind of learning materials and 
activities developed and used in planning and carrying-out democratic 
learning procedures in selected food classes in the state of Oklahoma. 
It was believed that when groups of teachers agree on over-all goals 
of education, such as those cited earlier, there w1ll be evidences of 
attempts to reach these g~als through the types of teaching-learning ma-
terials and activities they use with students. Since the ways in which 
teachers provide learning experiences have definite influences upon the 
students' optimum growth, the study was planned with these specific ob-
ject1ves in mind: 
1. to find out what kinds of teaching-learning materials and 
activities are being used in food work 
2. to find out which learning materials and activities now 
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being used are based upon or consistent with ideas developed 
in a 1960 workshop on group work in foods 
3. to obtain student and teacher opinions regarding the values 
obtained through the teaching-learning materials and activi-
ties used; specifically to obtain judgment regarding oppor-
tunities provided . · 
4. to locate additional ideas in teaching-learning materials 
and activities which promote democratic behaviors, and 
5. to present the findings as a basis for recommending changes 
in teachJng-learning materials and activities. 
A listing of the student behaviors that teachers hoped students 
would carry out in group work in foods classes was made with the aid 
15 
of personal class notes and materials prepared by the workshop members. 
These behavioral characteristics were grouped into three large areas 
composed of the steps taken py teachers and students i n 
1. planning and selecting goals 
2. formulating and carrying-out detailed plans of class work, and 
3. developing and using evaluative materials and procedures. 
To obtain evidence that · the teachers made these learning experiences 
possible, the writer developed a structured interview sheetl that would 
permit easy recording of the ir reports of the kinds of l earning materi-
als and activities used in their classes. A companion questionnaire2 
using student terminology was developed to obtain the reaction of the 
students to the teaching-learning materials and activit ies experi enced 
in their classes. 
Since no one person knows the sentiments of all people, the writer 
made an effort to list the implied behaviors that were in agreement with 
lsee Form for Interviews, Appendix Dj puge 61 . 
2see Check Sheet for Students, Appendix E, pnge 67 
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the ideas developed in the workshop. In order to perfect the 1nterview 
sheet and questionnaire all members of the workshop, including those not 
teaching and those in other states, were contacted regarding their opin-
ions of the devices. The members of the workshop were contacted through 
letters accompanying the questionnaire and interview sheet asking them 
to cr1tize the form of the instruments, clarify statements, 1nd1cate omis-
sions they felt should be made, give additions that might prove helpful 
and state their opinions of the research 1nstruments proposed also to list 
uses made of procedures and activities suggested during the workshop. 
After these devices were returned they were revised, incorporating 
the ideas that were suggested. Since no member of the workshop expressed 
disagreement with any statement it was assumed that the behaviors listed 
and the ways proposed for carrying them out were in agreement with the 
ideas of the workshop group. 
A review of the workshop class roll 1n the fall of 1960 found five 
workshop members employed in Oklahoma vocational home, econom1cs teaching 
pos1t10ns, Smee members of the workshop group were widely scattered art! 
could not all be reached through personal visits, the five employed i n 
vocational homemaking positions in the state were selected as possible 
subjects for the study. These five were contacted. Classes of three of 
the five teachers were selected for the study. They were the teachers 
who had taught the greatest number of years. Each was asked to designate 
ten students, of their choice, from two or more classes to check the 
student questionnaire. 
Permission was then requested from the superintendent and teacher 
regarding a specific date for conducting the study. The use of a 
structured interview, required about one hour of teacher time, and the 
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questionnaire required approximately thirty minutes of student time. 
Permission. also, was requested for the writer to observe classroom 
situations at the time of the interview and as the questionnaires were 
answered. 
It was hoped that the data collected would indicate what materials 
and activities were used most frequently and which presented the most 
favorable results. 
To clarify learning experiences and activities presented in the 
study the following definitions of terms were used : 
1. activities are any experiences which required action, mental 
or physical 
2. class activities refer to those in which the whole class 
participated 
3. democratic learning experiences are those which have as their 
objective the provision of each individual with the motivation 
of attaining democratic living and with the abilities necess -
ary for maintainrng a happy home life, for selecting a sat-
isfying vocation and for making a worthwhile contribut1on to 
an ever-changing society. 
4. ~ activit1es refer to any type of learning experiences 
where two or more people co -operate in ach i eving a common 
goal 
5. .9!.Q!ffi. work is defined as two or more people workrng toward 
a spec1fic goal or goals 
6. materials refer to any student or teacher helps which promote 
the smooth operation of class work or provide knowledge to the 
group 
7. selected students refer to those taught by the teacher.s i nte r -
viewed 
8. selected teachers are those twelve home economics teachers 
who participated in the 1960 Foods Group Wo rkshop at Oklahoma 
State University, and 
9. whole -class groups are referred to as all class members . 
CHAPTER III 
THE DEVELOPMENT OF GOO UP WORK IN HOMEMAKING EDUCATION 
During the early 1920's home economics was taught as facts to be 
memorized and students considered 1t uninteresting; therefore, a search 
was made to locate new ways of developing interest on the part of the 
learners. Interest in group work came about through this search. Through-
out this study the term group work is referred to as two or more people 
working toward a specific goal or goals. To some educators dividing a 
class into groups to do laboratory work meant following routinized pro-
cedures. To others the idea meant teaching in a home-like laboratory 
which in turn would develop student interest, and the assumption that 
students relation of learning expenences with the home would become more 
pronounced. As a re sult of th i s assumption in the spring of 1929 Okla-
homa State University Department of Home Economics Education, through 
their teacher tra i ning centers, introduced group work with the purpose 
r 
of making home economics more related to everyday life and of reducing 
school expenses through the rotation of the use of expensive equipment. 
Dr. Millie Pearson rn a review of the development of group work 
states that : 
The introduction of the idea of group work into the state program 
came as a result of environmental cond1tions and because of a firm 
belief on the part of state leaders in the des1rability of making 
the teaching of homemakrng more practical and more functtonal, 
rather than as a result of a thorough examination of educational 
psychology, and it marked the beginning of an attempt to justify 
the program. The search for a bet ter way to teach functional 
materials in a school environment which was similar to home 
18 
situations marks an important departure from the earlier ideas 
of teaching home economics in laboratories Jhich were almost 
exact copies of early science laboratories. 
Since the introduction of group work many teachers, especially in 
the state of Oklahoma, have come in contact with some variation of the 
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group work idea through the yearly conferences of state teachers and the 
distribution of much mimeographed material. Over the years, numerous 
workshops dealing with the problems of teaching in home - like laboratories 
where efficiency necessitates the rotation of the major pieces of equ1p-
ment have been held. Group work has become a part of the teacher's 
thinking. This was evident when it became a method advocated in the 
official guide for Oklahoma teachers in 1933. Evidence that the idea 
sti 11 has merit is found in the fact 1 t is presented rn several forms 
in the latest guides , those now in use. 
The procedures of group work, as interpreted by teachers, have var-
ied greatly in the approaches used, in the experiences provided , in the 
subject matter studied, and in the results obtained. However , all home -
making teachers seem to be aiming for the same goal , that of providing 
experiences which are as near like those in everyday life as possible. 
The Oklahoma State guide for 1958 states : 
The growth of each individual is encouraged through group partic-
ipation and the opportunity to share and cooperate. All learn-
ing experiences should be practical and meet needs of students 
if they are worthwhile.2 
In order to achieve the goals of homemaking education, le arning 
!Millie V. Pearson, 00A Study of Profes s ional Home Economics Edu-
cation Courses in the Light of the Democratic Idealw (unpub. Ph . D. 
dissertation, Ohio State University, 1941), pp. 103- 104. 
2Home Economics Division , Oklahoma Divisi on of Voc ationa l Education, 
Homemaking Education Resource · Materials for Food and Nutri ti.on (Oklahoma 
Department of Education. 1958), p. 2. 
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cannot be confined to the classroom but must be supplemented 
with experiences in the home, in the school, and in the community, 
Such experiences will grow out of the pupil 1 s interest and needs 
and will be related to class instructions •.... Home experiences 
provide a link between the home and school,3 
Teachers realize t hat expensive equipment cannot be pro vi <led fo r every 
student , and that its use may be rotated to provide learn1ng experiences 
for all class members. Rotation makes it possible to reduce the number 
of pieces of large equipment thus freeing funds for the purchase of a 
variety of instructional equipment, 
At the beginn1ng of group work in Oklahoma the main purpose seemed 
to be that of cutting the cost of the homemaking department by using t he 
larger more expensive pieces of equipment on a rotative basis. From the 
original purpose of providing home-l i ke laboratories at l1ttle cost home-
making teachers soon came to recognize the following purposes for group 
work : 
I. to provide more nearly home-like problems for students in 
providing a school environment similar to that found in the 
surrounding homes 
2. to gi ve students more opportunities for social development 
through working together in small groups to solve problems 
3. to broaden the scope of home economics, 1ncluding more of 
"personal, home, and family life . ~0 decreasing the amount of 
ti.me spent on food, shelter, and clothing 
4. to lessen the expenses usually incurred by such departments 
by necessitating use of more of the equ i pment all the time. 
and 
5. to enable teachers to handle classe s equal in size to th ose 
in other subjects taught, by making the students assume 
greater responsibi lity for obtaining their own knowledge .4 
31 bid., p. 3. 
4Mlllie V. Pearson, Group Experiences in Homemaking Clas5es (The 
College Bookstore. Oklahoma State University , 1940), p. 8. 
Today, since group work has proven successful, other conclusions have 
been drawn regarding additional values derived. These are : 
1. that through group work students are encouraged to work at 
their own rate of speed 
2. that students have a definite part in the plann1ng of their 
own learning experiences 
3. that the development of those personal characteristics which 
promote democratic action are encouraged 
4. that each student has the opportunity to grow in her under-
standing of values 
5. that learning experiences are more easily planned to meet 
both individual student and group ability 
6. that each student has the opportunity to succeed in some 
learning experience, and 
7. that many opportunities are provided for growth in the 
ability to make wise choices. 
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The workshop group recognized the values gained from group work as being 
the more important ones that promoted the development of the total 
individual. 
Homemaking teachers who realize fully the scope of the teaching job 
will continuously look for new and better ways of presenting instruction. 
They request help from noted educators and institutions of higher learning 
and they also share with one another solutions to common problems. As a 
result an attempt to find some of the answers to questions regarding the 
teaching of foods in a home-like laboratory were made through a workshop 
on °'Teaching Foods by Group Methods, 00 held on the Oklahoma State Univer-
sity Campus during the summer of 1960. The workshop, composed of twelve 
experienced homemaking teachers was lead by Dr. Millie V. Pearson of 
Oklahoma State University, a professor in home economics education, who 
has had many years of experience in working with groups at both the high 
school and the college level. 
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The way in which the members of the workshop developed and used the 
group idea makes it necessary to review their activities. In student-
teacher planning at the beginning of the workshop certain understandings 
were agreed upon. One of these was that all suggestions which appeared 
to be a solution to any aspect of teaching foods would be presented and 
discussed. Further agreement was made that workshop members would share 
any learning materials developed that had been used and found reliable 
in specific homemaking classes or ideas that had been called to the 
attention of the class members. The group was encouraged to use every 
possible means to locate ideas. 
After some time was spent in locating ideas and discuss j ng pur-
poses group members agreed upon the followjng over-all purpose for the 
public schools -
that the school, if it is to be instrumental in developing and 
maintaining a democratic social order, must take an active part 
in the preparation of i ndividuals for participation i n and con-
tribution to such an organization. 
It was thought that the school could best do this through t he provision 
of learning situations which actually gave practice i n the development 
and use of those behavior traits which foster democratic living. Thus 
the teaching-learning materials and activities that were suggested by 
the workshop group were considered only if members believed they promoted 
the development of democratic behavior characteristics. 
The major problems d i scussed by the workshop partic i pants as pos-
sible content to be included in the summer 0 s work were ; developing in -
terest in planning foods units, using management in foods classes and 
evaluating foods classes. 
After an investigation into ma ny methods of using group work the 
workshop group decided that the procedure the class thought best would 
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be used as a guide for the development of teaching-learning materials and 
activities. Throughout the workshop, basic procedures familiar to home-
making teachers enrolled were followedo The most important of these 
were : 
group work in a foods laboratory permits students to attack a 
problem from many angles simultaneously 
the class is guided by the teacher to recognize needs of their 
own, their families, and the community 
the teacher guides the establishment of goals and the thinking 
through on the part of the class how these goals might be 
carried out , and 
progress 1n class work is attained only when the class recognizes 
and defines the standards to be used, thus providing student s t he 
opportunity to make many decis 1onso 
All workshop members agreed that i n a high school classroom one would 
probably find the homemaking class divided into several groups of four , 
five or s ix studentso The laboratory s i tuation and the teach i ng proce~ 
dures used by the teacher would have an influence on de t e rmi ni ng the num-
ber of groups . Each of these groups would be attack i ng the problem se-
lected by the class from a different point of view, however each group 0 s 
work would fit into a total foods activity that mi ght be done dai l y i n a 
home situation. For example. if the beginn i ng homemaki ng cl ass was study-
1ng simple luncheons one group of students might be preparing t he meal, 
another mi ght be setting the table for the meal and preparing a bulletin 
board on meal service, wh i le a third group might be figur i ng the cost of 
the meal and making a special study of one food being prepared and st i ll 
a fourth group might be planning the meals for the next day. The se groups 
would report to the total class after they had completed their par t of the 
program by summariz i ng what they had learned so th at t he e nti re cl ass 
could grasp the big over-all learn i ngs that had been ach ieved o The home-
making teacher would then help the students complete their learning 
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experience so that the large details would be brought to the attention 
of every class member. 
Since time was limited previous published outlines of suggested 
high school class content were accepted by the workshop group in order 
that more time might be spent in discussing methods. Following class 
discussion and investigation on how the problem should be approached, it 
was decided that all steps which would take place in an actual high 
school classroom situation should be studied. These included orientation 
into group work, group activities carried on, and the summarization and 
evaluation of individual and group work. 
Orientation of a class into group work as defined by the workshop 
members included the following steps: 
I. listing things learned and experiences had in previous food 
classes 
2. listing things especially desired to be learned 
3. considering lists of ideas for class work, making additions 
and subtractions 
4. deciding upon learning experiences to be ac complished in class 
5. deciding on basic understandings essential to food work 
6. analyzing and deciding upon types of experiences necessary 
for carrying out class work 
7. deciding upon division of group work and responsibility 
8. developing criteria for various types of work, and 
9. planning ways to share learnings. 
The workshop group agreed that the success of group work depended largely 
upon the detailness and accuracy with which students and teachers plan-
ned. These steps were thought to be the basic steps important for group 
work in all area~ not only food. 
This comment is made by Dr. Pearson -
The importance of careful planning is rather generally recognized 
by most teachers and students, but frequently classes fall far 
short of their possibilities as learning situations because of 
their poor or inadequate comparison and evaluation of the results 
of student action. This idea of class organization, if followed 
through, not only offers students an opportunity to select their 
own goals and procedures, to weigh possible courses of action, 
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and to attack a common problem from several different angles but 
makes it possible for students to compare and evaluate more than 
one result of action as well as to measure their personal and 
group progress. The summaries made and the conclusions drawn, 
after each group has completed its study of solutions to the prob-
lem, are the most important part of this type of class organiza-
tion. Each group will have done some form of summarization, work 
has been discussed and compared, the principles learned stated, 
and conclusions drawn in regard to the general things learned. If 
notebooks are used, some whole class decision is usually made in 
regard to how they shall be kept and what should be included. It 
is here that home experiences are reported and discussed; that 
failures are analyzed and mistakes corrected where possible ; that 
further study is done and investigations are made of principles 
not made clear; and that plans are formulated for future appli-
cations of the principles learned.5 
After complete analysis of the types of learning experiences which 
the members decided a class would undergo in their orientation into group 
procedures, workshop members decided to think through step-by-step the 
work of a foods class taught on the meal basis. These steps were listed 
on the board and were grouped into four general headings or types of 
activities. Under these groups all learning opportunities for achieving 
the goals were studied, keeping in mind the criteria cited in Chapter I, 
page 12. For a time, workshop members assumed the role of a high school 
class being orientated into group work. In ,doing thi~ workshop members 
were made more aware of ideas that could be carried out in high school 
classrooms. The workshop members did not feel it necessary to actually 
go through the manipulative processes involved in preparing meals but 
decided they needed to think through each step to visualize the double 
5pearson, op. cit., p. 10. 
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role they were trying to pfuy, that of the teacher as a leader of students, 
and that of a student. They thought by clearly defining the role of the 
student and the role of the teacher they would be more intelligent as to 
the use of group work. 
To further visualize the homemaking class situation the workshop 
group decided to collect and formulate those instruction sheets, evalu-
ative instruments, progress reports, source materials, criteria and 
standards for specific jobs, examples of specific teacher instructions 
and suggestions for guiding group work. These were in turn organized 
according to time and purpose and placed in folders that were classified 
under the four general areas of activity, namely~ planning, hostessing, 
meal preparation, and table service and manners. The type of equipment 
and laboratory arrangement determines the way in which classes are group-
ed for group work and the kinds of activities the class will choose to 
carry out. However, in most classes a close look at the problems and 
the type of activities undertaken 0 class work in foods falls under the 
four general areas selected for special study. 
It was decided by the workshop group that as homemaking teachers 
carry out this type of group work in their classrooms they must challenge 
the students to think through the type of helps they need to fulfill the 
responsibilities of each activity in the foods unit. From this challenge 
the homemaking teacher should lead the students to draw upon the teacher 0 s 
collection of ideas and investigate other sources that would be used as 
guides in developing their own set of helps for each of the groupings the 
class decided upon. 
To introduce the construction of student selected guide forms the 
homemaking teacher may find it helpful to present an outline of possibil-
ities for the food unit to the class. This guide would serve as a 
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launching point for the formulation of class goals. · The kinds of things 
which might be included are: 
1. probable class purposes 
2. possible study outline or plan for class work 
3. special school activities or functions likely to be planned, 
and 
4. possible home experience suggestions. 
As the goals are accepted by the class members a record should be kept of 
decisions made in each of the groups. The teacher now has the opportunity 
to guide the class members and let each group construct or select the 
guides the members of the group wish to use. These helps may be placed 
in folders for easy reference and use. Workshop members decided to work 
in groups to develop a set of sample group activity folders which could 
be used by the teachers as guides in planning their class work and by 
students in obtaining ideas for carrying out class work. Some guides or 
materials are common to all types of group activity. Helps for these 
would be placed in all group folders. The guides or helps which would be 
needed by all students and would appear in all group folders are : 
I. Outline of the food unit 
II. Schedule for group work in foods unit 
1, Rotation schedule showing date and area of activity 
for each group 
2. The gr oup i ng of class members 
III. Responsibility of the group as defined by clas s members 
IV. Standards of criteria for specified act ivity of group 
v. Related reference materials 
VI. Form for guiding the work of individual group (teacher 
suggestions) 
l , Specific suggestions for carrying out group work 
2. Suggested ways of reporting to teacher and class 
3. Suggested references and helps 
4. Suggested ways of recording activities and reporting 
results 
5. Suggested ways of measuring accomplishments 
VII. Evaluation sheets 
VIII. Form for recording activities of group as rotation occurs 
In addition to the specific helps which are common to the work of 
all groups there are some specific materials and helps which would be 
needed in each of the activities or areas. The planning group might 
have the following helps: 
The 
1. form for reporting the menu to be prepared 
2. form for reporting the recipes to be used 
3. form for listing all ingredients and supplies needed 
4, form for figuring cost of meal to be prepared 
5. form for listing needed equipment 
6. form for planning a detailed time and work schedule, and 
7. sample time schedule showing possible division of labor 
within preparation group. 
preparation group might have the following helps : 
1. cummulative record form for recording all foods prepared 
2. sample time schedule showing division of labor within group 
3. form for detailed time and work plan, and 
4, materials transferred from the planning folder as rotation 
occurs. 
The table service group might have the following helps: 
1. form for reporting the menu being prepared and suggestions 
for serving from the preparation group 
2. pictures suggesting table settings and centerpieces 
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3. form for planning ta ble service to be used 
4. fo rm for judging the meal eaten, and 
5. materials and references on care of linens, silver , chrna, 
and glassware. 
The hostess group might have the following helps: 
1. written decisions of class for keeping records and class 
materials 
a. form for record 1 ng absences 
b. form for keeping record of materials loaned . and 
c. form for keeping class materials 
29 
2. accumulative list of titles and helps for writing news articles 
3. score card forms for judging meals 
4. form for planning other menus of the day 
5. form for checking nutritive value of meal served 
6. display tips (bulletin boards, exhibit cases, etc . ) 
7. form for reporting on foods prepared at home or other home 
experiences, and 
0, guide sheets and instructions for carrying out special 
research projects. 
The teacher's fol der l i kely would have additional he lps suc h as : 
1. addit10nal re fere nce l ists 
2. collection of ideas to use 1n helping each of the gr oups 
3. additional scorecards and other ideas for evaluating 
instruments, and 
4. forms f or each group to report their work. 
Success 1n this type of group work depends upon the teacher and 
stude nt 9s abi lity t o meet many diffe r ent situati ons . Pl ans for carrying 
out class work -
•.. must permit varying ways of us i ng equ1 pme nt, problems of 
various lengths, opportuni ties for students t o attack problems 
from different angl es and to use different meth ods and mater ia l s , 
and irregular as well as regular grouping of students. Values 
gained through independent and collective thinking and through 
seeing more than one solution to a problem are lost if this 
type of organizatign is allowed to become a set form which is 
teacher dominated. 
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The introduction of a unit of work and the planning of goals neces-
sitates at the same time the planning of evaluative instruments that wil-1 
point out progress. Evaluation is looked upon as one of the great chal-
lenges of teachers; for during this process the teacher must develop in-
side the individual and the group the desire to see what needs improve-
ment. In the final evaluation of group work one would find that there 
would be instances pointed out by the students where specific individu-
als applied problem solving techniques, where individuals worked co-
operatively in solving a problem and where individuals assumed responsi-
bility. 
The teaching aids developed in the workshop were to be considered 
only as suggestions and would necessitate the adaption to every teacher 0s 
individual community and students 0 situation. Students and teachers were 
encouraged to evaluate and to determine the extent to which the materials 
and activities would fit into the individual needs and to discard the 
ideas that did not allow students to develop in a way so that they could 
better understand their associates, their ability to work cooperatively 
and use reflective thinking in solving problems. 
It was the members who participated in the 1960 Foods Group Workshop, 
who worked with this type of class organization and came to the preceding 
conclusions who were contacted in regard to which activities and learning 
materials were obtaining the behavior characteristics that encouraged the 
promotion of democratic living in our society. 
6Ibid., p. 11. 
CHAPTER IV 
MATERIALS AND ACTIVITIES USED IN SELECTED CLASSES 
Quality teachers devise and use many materials and activities that 
guide students to strengthen social consciousness, to solve problems by 
reflective thinking, to develop leadership ability, and to develop self-
direction and creativity. The over-all goals of education agreed upon 
in the 1960 workshop in the use of group work in foods classes further -
ed the developing of teacher-learning materials and activity suggestions 
that would be adaptable to the participant 0 s own classroom. The reader 
will remember that the purposes of this study were to find what teachdng-
learning materials and activities were being used in group work in .foods 
classes arrl which ideas or plans of work were consistent with those de -
veloped by the twelve teachers who attended the 1960 Oklahoma State 
University workshop. The study was an attempt to learn what the partici-
pants of the workshop are now doing in their foods 0 classes and to ob-
tain student and ~eacher opinions regarding the values of the materials 
used. 
Interviews conducted with three of the twelve participants of the 
workshop now teaching in Oklahoma high schools, observation of class 
work, and a check sheet administered to thirty students provided the data 
for the study. The students part in the survey was to check the question-
naire as to whether they did or did not do the suggested activities and 
learning experiences. 
The selected sample of teachers and students used in this study were 
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from different areas of the state, and each of these areas derived its 
main source of income from a different product or activity. One high 
school of 95 students in southwestern Oklahoma was located in a cotton 
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and peanut agricultural area. A second high school in northwestern 
Oklahoma with 185 students was located in a cattle and wheat area. And 
the third high school of 75 students was located in southeastern Oklahoma 
in the coal mining area. These schools were located in towns varying in 
population size from 370 to 3,250. The writer observed in each of the 
three schools for one school day, had a personal interview with the teach-
er using a previously planned structured interview sheet,l to record their 
responses and administered the companion questionnaire2 to ten homemaking 
students selected by the homemaking teacher. 
The structured interview sheet consisted of three parts: first, the 
planning and selecting of goals: second, the formulating and carrying-
out of detailed plans, and third, the developing and using of evaluative 
materials and procedures. After an explanation of the study the writer 
asked the selected teacher being interviewed to cite specific things in 
the community which influenced the direction students were guided in the 
selection of goals, ways students were helped in relating learning ex-
periences to the achievement of goals, how students were guided in carry-
ing out detailed plans of work made by the class, ways students were help-
ed in developing accepted standards and criteria and how students were 
guided in the evaluation of their progress. Both the structured inter-
view sheet and the questionnaire, administered to the students, were plan-
ned to obtain the same type of information. Since, the answers solicited 
lsee Interview Sheet, Appendix D, p. 61. 
25ee Questionnaire, Appendix E, p. 67. 
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through the interviews were so simi.lar no attempt is made to show who said 
what, but the information obtained is presented in over-all statements of 
practices and procedures used in the three Oklahoma high schools studied, 
One teacher stated, "My girls had never thought of sitting down with 
the entire family at the table and saying grace, until it was discussed 
in class. One of my girls made the statement that her family was never 
together . '1 
Teachers by their answers to questions regarding community resources 
showed that they are aware of the needs in their communities. It was 
pointed out by all contacted that the majority of mothers work outside 
the home either in the immediate community or in a neighboring community 
and as a result of this teachers encouraged their students to select ac-
tivities and materials that permitted the assumption of responsibility 
and provided opportunity to think through problems and make decisions , 
The writer , while making visits to the three schools and observing 
the work of the three selected teachers noted instances in which they were 
making use of some of the ideas presented in the 1960 workshop on foods. 
These ideas were being used by the teachers in the organ i zation of the 
classes, the room arrangement, the type of instructions given by the 
teacher, and the questions the teacher used to guide the work of students. 
Participation in community activities provided the homemaking teach-
er contact with other adults in the community , Where several community 
activttles could be cited, ·the teacher participated in more conmunity 
events. In one community the teacher stated, 001 do not participate in 
any activities other t han ch urch because t here are no organizations in 
the community. There is a Lion °s Club for men and liast week a young 
people 0 s church group was organized. 00 Now, th<e c01Ull,rnt;y iH)rt!!e· dE:rno,J",?3't:r:aitfon 
agent has asked the teache:r to cooperate with her and through Ule:rr joint 
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efforts they hope to establish a home demonstration club in the community. 
In initiating this project the teacher now has a discussion period with 
adults where problems presented by any adult present can be discussed. 
The teachers reported that students are made aware of community and 
individual needs through discussions about family food habits and prefer-
ences, individual food habits and attitudes, family food practices. and 
individual food needs. The student, also discussed coming community 
events which would require a knowledge of foods only if they recognized. 
at the time of planning and selecting goals. that these events could be 
used in direct connection with their class work. 
Students in answering the questionnaire did not indicate that they 
recognized the fact that they had inventoried their homes or the community 
for the need of food work; however, the teachers gave the following stu-
dent quotes: 
We want to learn to cook meat in many ways, we only fry it at 
home. 
We have a lot of corn in our home and I would like to learn many 
variations of dishes that I might cook. 
Although the students, momentarily, were not aware of the fact, these 
statements proved that individual students had inventoried community and 
home needs. 
Community resources with which the teacher has close contacts are 
used more often than those less closely related. Resources not available 
in the immediate community are used less because of the inconvenience in 
obtaining them. Grocery stores, extension agents, home service agents, 
doctors, nurses, beauty operators, and insurance men offered the most 
immediate and helpful resources available. 
Further information gleaned from the interviews with the ihree 
! ' 
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teachers revealed that students are guided in the planning of their class 
work. The teachers encouraged the students to present and evaluate their 
ideas, talk over class plans with their mothers and evaluate themselves 
continuously through the use of scorecards found in references ,or in the 
teacher's collection. Students are not encouraged to actually make score-
cards but rather to select from those found in references or in the teach-
er's file of evaluation materials and to decide whether or not they are 
in keeping with the class goals. 
One of the teachers stated that, 
The selection rather than the development of evaluation materials 
enabled her students to move faster and that time is at a premium 
in high school foods classes. 
Teachers guide students by pointing out many of the things they might 
want to consider in making definite plans. Some of the most frequently 
specified things teachers said they asked students to consider were, (1) 
what the individual students actually want to learn, (2) the float or 
other irregular scheduling, (3) the need for improvement in their own 
homes, and (4) the utility of the learning experience goals. The stu-
dent's ideas were considered in the final plan adapted for the unit, 
effort was made on the part of the teacher to meet specific wants of the 
class which could not be worked into regular meals. Many times the spe-
cial wants not met in specific assignments are met through individual 
study or group demonstrations. 
Teachers also reported that they helped their students to recognize 
the goals they had set up as guides for determining their progress. This 
was done through discussion, evaluation, scoring; selecting criteria, and 
especially through generalizing. In developing generalizations teachers 
thought it a necessity for the students to see the over-all learnings 
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written as completed statements. This allowed the points to be clearly 
defined by the students as they worded their generalizations. 
The teachers interviewed said that related ideas and problems were 
discussed in foods classes. Table settings were investigated, food prices 
and availability were cited as important, and food prices were compared. 
However, only half of the students said that they kept an up-to-date price 
list of foods; nevertheless, the students did figure the cost of each meal 
prepared by the class. 
When asked to give their reactions to the teaching-learning activi~ 
ties and materials used in planning and selecting goals, students were 
able to identify the teaching-learning experiences accomplished in foods 
group work. This information as reported by the students was tabulated 
in the order of frequency and is presented in Table No. I, page 37. The 
reader on referring to the table will find that none of the types of 
learning experiences were omitted entirely and all with the exception of 
three were checked by more than one-third of the students who answered 
the questionnaire.3 This would lead one to believe that the majority of 
the types of learning experiences considered good by the workshop group 
were being used in these schools. 
All of the students reported that their teachers discussed with 
classes the goals to be achieved during the food work, this led one to 
believe that teachers recognize the importance of teacher-student plan-
ning. Teachers were trying to make the students recognize their own 
needs through discussion of family food habits, likes and dislikes, and 
individual food habits. The students said that the teachers were making 
an effort to acquaint them with needs of the community in which they live 
3see Questionnaire, Appendix E, page 67. 
TABLE I 
TEACHING-LEARNING ACTIVITIES EXPERIENCED BY 30 HOME ECONOMICS 
STUDENTS IN PLANNING AND SELECTING GOALS 
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Order of No, Times 
Frequency Types of Student Learning Experiences Reported 
1 Discussed goals to be achieved during food work 30 
2 Discussed family food habits and preferences 29 
3 Discussed individual food habits, likes and 
dislikes 29 
4 Discussed in class related questions and problems 
related to foods 29 
5 Investigated ideas for table settings 28 
6 Read references to locate ideas presented by 
authors regarding steps that might be taken 26 
7 Compared ideas and managerial steps suggested in 
home economics reference books 25 
8 Discussed family food practices and preferences 24 
9 Studied individual and family food needs 23 
10 Discussed class goals with family members and/or 
other adults 23 
11 Investigated food prices and av.ailability 22 
12 Compared food prices 21 
13 Used community resources to assist in achieving 
class goals 20 
14 Discussed community resources available for 
food study 18 
15 Kept an up-to-date food price list 15 
16 Kept records of all food eaten 13 
17 Discussed coming community events which would 
require a knowledge of foods 11 
18 Observed demonstration by another adult other 
than teacher 11 
19 Made field trips to help in study of foods 9 
20 Discussed knowledge of food needed for partici-
pation 9 
21 Inventoried home and community food needs for 
food work 6 
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and were using community resources extensively. 
Twenty of the thirty selected students who checked the questionnaire 
were able to identify the fact that they had used community resourses to 
assist in the achievement of part of the class goals or had plans to do 
so in the near future. Class discussions provided the students with 
opportunity to become aware of and to think how the resources available 
in the community might be used in achieving class goals. Field trips to 
help in the study of foods and observations of demonstrations given by 
adults other than the t eacher were not reported by the students as being 
used frequently in carrying out class goals. The teachers stated that 
inconvenience prevented the use of many field trip s. 
Information obtained from interviewees to Part II of the structured 
interview sheet4 dealt with the formulating and carrying out of detailed 
plans of work and enabled the writer to draw further conclusions. One 
might infer from responses that students mus t be guided by t he teacher 
to develop a definite plan of work if class work is to be well organized 
and clean cut. A definite plan of work also enables the students to see 
the progress that is being made. Teachers i nterviewed cited that they 
used the discussion method of planning an entire meal with the whole class 
participating as an introduction to formulating definite plans. In prep-
aration for the discussion teachers reported t hat the students usually 
selected a menu from a reference and listed the steps that would have to 
be taken in the home to prepare the meal. They were then challenged to 
cite the types of knowledge that could be used in their own specific home 
situations. One teacher stated t ha t any class experience should be home -
like; therefore, she challenged her students to plan better meals for t he 
home because many persons in the community suffered from pellegra and 
rickets . Homemaking teachers were strong in voicing t heir opinions that 
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home experiences should supplement the learnings of the class periods and 
the experiences cited provided opportunities for students to use the 
knowledge gained in another situation. 
Final plans for the unit of work included the use of communJty re- · 
sources. The teachers indicated that if more community resources we're 
accessible they would be used to further the class learnings of the stu-
dents. Class plans reported included very few field trips. The writer 
definitely sensed the problem involved, because only one of the commu-
nities studied actually had many community resources available to the 
teacher. 
Through .the listing of.the various activities that are i;-equired in 
meal preparation the teachers said they were able to lead the students 
into a discussion of the scope of responsibilities that must be perform-
ed. From this discussion came group decisions that the jobs should be 
definitely spelled out so that each student's part would fit into the 
total meal preparation. 
After a complete listing of all the responsibilities involved in meal 
preparation, the teacher and students alike agreed that it was necessary 
for each student to understand what her responsibilities in the class 
were. Many times, in planning an individual's responsibility in a group, 
choices had to be made regarding time, work. or methods in carrying out 
the activity. The floating period confronted two of the foods' classes; 
therefore, the teachers encouraged the students who remained in class on 
that specific day or had a free period to do the advance meal preparation 
while the remaining students were asked to do the last minute things, or 
responsibilities which they would assume at another specific time. The 
division of responsibility varied according to the situation. One teacher 
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stated that some classes wanted to eat their meal during the noon hour 
and do their own dishes, whereas in one of the other classes another group 
was asked to wash the dishes used in the meal. 
Teache rs when interviewed stated that individual ti me schedules were 
used by the students and that they considered them a necessity. The 
students were reported as liking the idea of having a plan of work be -
cause it enabled each member of the group t o know exactly who was respon-
sible for what and when pl ans had to be changed at the last minute, easy 
revision of responsibilities was possible. 
According to t he teachers, folders in which each group kept a record 
of decisions made enabled them to review the group work of the whole 
class. The teachers interviewed stated that through an evaluation of the 
records in these folders they could write suggestive criticisms to each 
group. In presenting the various suggestions to the group, the teachers 
used a set of guides that enabled them to write specific suggestions, to 
each group, that they might wish to consider in carryi ng out group work. 
One teacher stated that this enabled her to clearly visualize the activity 
of the whole class, because she wrote out suggestions for al l of the 
groups at one specific time ; therefore she felt these writ t en suggestions 
were a guide post. 
Evaluation devices used are generally ones that the teachers have 
exhibited or those that students have located in the references suggested. 
Teachers state that time is not available to allow s t udents to completely 
develop evaluation devices because of the necessity of presenting vital 
necessary nutritional information that the teacher recognizes as a mus t . 
All of the se lected foods 0 classes did much evaluation th r ough di scussion 
and the classes studied had evaluation periods at least once a week. 
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It is evident that teachers are trying to meet the needs of individ-
uals, not only in the foods unit, but also in the other units of work 
presented in homemaking classes. Teachers said they observed students 
and try to plan the type of experiences that will benefit each individ-
ual. The writer observed in one class that the teacher stated the girl 
needed to develop a feeling of ~go aheadw and it was noticed in particular 
that this student was never told what to do, but the teacher used many 
leading questions, references, and suggestions with this particular 
individual. 
The various teachers interviewed used many means of interpreting 
their goals to the administrators and key people in the community. In 
one community a monthly newsletter prepared by the homemaking teacher 
is distributed, and in this particular instance the teacher assumed al-
most all the responsibility. In another school the teacher stated the 
students assumed the entire responsibility by writing news articles 
which were published in the town paper. In another setting the news 
was published in a nearby town°s newspaper which most of the community 
members took. Both the teacher and students assumed responsibility for 
publicity. One of the groups in the class was responsible, usually the 
hostess group. One teacher mentioned that quite frequently they did 
receive front page space when they were informing the people of the 
community about some specific point. However, all of the teachers in-
terviewed mentioned the fact that they did explain goals to the mothers 
and fathers on home visits and asked them for suggestions to be incor-
porated into class plans. 
The types of learning experiences the students reported they ex-
perienced in formulating and carrying out their detailed plans of work 
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were tabulated in order of frequency and are presented in Table II, page 
43. Only two of the items in this area were checked by fewer than one-
third of the students and over half of the teaching-learning activities 
listed on the check sheets were checked by three-fourths of the students. 
The reader on referring to Table II, page 43, will find that students re-
ported that teachers are doing the kinds of activities discussed in the 
1960 Oklahoma State University Workshop on Group Work in Foods Classes. 
The students stated that they used the teacher 0 s suggestions i n 
carrying out the activities they had selected. Individual responsibili-
ties and time work schedules were made that were easy to read and follow. 
Revision of class plans after the work had begun was reported by the 
students. Twenty-nine of the 30 selected students stated that they did 
~tudy their work and responsibility sheets. Responsibilities for the 
various class activities had been discussed and organized by both the 
individual and the whole class. 
Knowledge gained in class through activities or references was used 
in class work. References were read by the students to gain new ideas 
and to evaluate procedures and techniques presented by the various author-
ities. Students also reported that home experiences related to class 
work were carried out. 
Only two of the items on the check sheet were not answered by more 
than one-third of the students. Less than one - third of the students re -
ported that they participated in school or community programs which em-
phasized class work and only three of the thirty selected students re -
ported they had demonstrated techniques learned in class to a community 
group or groups. 
S5ee check sheet, Appendix E, page 67. 
TABIB II 
TEACHING-IBARNING ACTIVITIES EXPERIENCED BY 30 HOME ECONOMICS 
STUDENTS IN FORMULATING AND CARRYING OUT 
DETAILED PLANS OF WORK 
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Order of No. Times 
Frequency Types of Student Learning Experiences Reported 
1 Used teacher suggestions in carrying out activi-
ties 30 
2 Discussed individual responsibilities in class 29 
3 Made time work schedules for group class work 29 
4 Studied group plans carefully 29 
5 Carried out a home experience that related to 
class work 28 
6 Discussed and listed responsibilities for var-
ious class activities 28 
7 Discussed scope of job responsibilities 28 
8 Selected and organized procedures and managerial 
steps for individuals, group, and whole class 28 
9 Gained new ideas for carrying on class work from 
references read 28 
10 Discussed various ways of achieving the finished 
product or activity 27 
11 Referred to responsibility work sheets for guide 
in planning day's work 27 
12 Discussed rotation of class responsibilities 27 
13 Prepared group plans which were easy to read 
and follow 26 
14 Used knowledge ga i ned in class in another 
situation 25 
15 When necessary made revisions of class plans 
after beginning work 25 
16 Repeated a class activity at home 24 
17 Made individual time work schedules 23 
18 Class participated in making of rotation chart 21 
19 Evaluated procedures and techniques presented 
by authorities 21 
20 Prepared posters showing things learned in 
homemaking classes 21 
21 Made use of community resources during food s unit 20 
22 Planned and prepared special exhibits, bulletin 
boards, or store windows showing class work 20 
23 Used community resources to learn something 
new about food 16 
24 Class members participated in writing news items 12 
25 Class members participated in school or community 
programs which emphasized class work 5 
26 Demonstrated techniques learned in class to a 
community group or groups 3 
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The answers of teachers made to questions outlined in Part II, of 
the structured interview sheet6 show that they are concerned with evalu-
ation materials and methods. These teachers realized the necessity of 
students to be able to apply knowledge to new and varied situations. 
Educational beliefs were frequently expressed by the teachers as they 
told how they presented various teaching-learning materials and acti vi-
ties in their class rooms. The most frequently stated educational beliefs 
were: 
1. actual experiences should be provided to assure learning 
2. learning situations should be made as homelike as possible 
3. individuals should learn to make their own decisions 
4. individuals should learn to think for themselves. and 
5. reference books should be used as supplements to teaching-
learning materials and activities. 
The learning experiences cited by the teachers are in keeping with 
the beliefs expressed. Teachers are encouraging students to evaluate 
themselves, activities are provided which are as near homelike as possi-
ble, home projects are considered a necessity, questions are used to 
guide the thinking of the students, and the students are allowed to make 
the final plans of the unit with encouragement to th ink through the 
problems that they believe will provide the best possible learning ex-
periences. 
Standards and criteria are developed with the various classes by 
investigating different authors 0 criteria for standards, by demonstra-
tions, and through class discussion. From this investigation it was 
found that students were encouraged to select either a score card or 
6see Interview Sheet, Appendix D, page 60. 
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guide sheet to be used to formulate their own evaluation instruments. 
After each learning activity the students were asked to think through the 
steps that they might have done differently. 
Class discussion allowed the entire class to list one-by-one the 
total steps that had been taken in achieving the goals. Through this 
activity the class pointed out specific learnings that agreed with their 
developed criteria and standards. By looking back at the foods 0 work 
the students were able to see the progress that had been made and the 
goals that had been achieved. 
In the evaluation of group work one teacher was found to be using 
a pre - test in foods that had been developed in another class the previ-
ous summer. Students could readily cite their growth after they had 
reviewed the activities that had taken place and viewed the obser~ations 
in relationship to the total foods 0 unit. All of the teachers inter-
viewed used weekly evaluation periods where each girl could specifically 
tell something she had learned and how she had applied or would apply 
this learning in the home situation. 
All the teachers used generalizations t o summarize the learning of 
the class and each felt that it was important that these gene ra lizat ions 
be written on the board so that the students could see the statements and 
state them clearly when re -wording. In the final evaluation of their 
unit the students were asked t o look over exactly what they had accom-
plished each day. 
Students who responded to the questionnaire7 were able to identify 
a number of the teaching-learning activities experienced in developing 
75ee Questionnaire, Appendix E, page 67. 
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and using eva l uat ive materia l s and procedure~. The responses of 
the students to questions regarding evaluation practices were tabulated 
in order of frequency and are presented in Table III, page 47. Reference 
to the table will show the reader that each of the nineteen items listed 
in the table were specifically concerned with evaluation procedures. 
None of the items were checked by less than one - third of the thirty 
selected students. All of the students who checked the questionnaire 
reported that they had gained new ideas that met a specific personal 
need. The students discussed in class important facts they had learned 
and compared the results of their class work. Personal improvement was 
also cited in relationship to the previously agreed upon standards and 
criteria. Two-thirds of the st udents reported t hey had read references 
that related to standards and criteria for various activities and prod-
ucts. The_ students participated in making evaluation devices to agree 
with class goals, wrote or checked the progress reports , and rated 
themselves and others on evaluative instruments. 
The data collected from t he interviews with the teachers pointed 
out that the needs of the individual student and communi ty i s considered 
i n planni ng and selecting goal s for cl as s work. St udents were guided 
by the teachers i n selecting the di rection of learning and in recogniz-
ing progress that had been made towar d the desi r ed goals. Definite plans 
for class work was being adapt ed to meet the needs of individual students 
and home conditions. Administrator s and key people i n the community were 
exposed to the goals through newspaper stories and through the student 
and teacher use of informal means of communication. Homemaking teachers 
have recognized the necess i ty to evaluate class work in relationship to 
applying the learnings in another situation, if individuals are to realize 
TABLE III 
TEACHING-LEARNING ACTIVITIES EXPERIENCED BY 30 HOME ECONOMICS 
STUDENTS IN DEVELOPING AND USING EVALUATIVE 
· MATERIALS AND PROCEDURES 
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Order of No . Times 
Frequency Types of Student Learning Experiences Reported 
1 Gained new ideas that met a specific personal 
need 30 
2 Pointed out in class discussion important facts 
learned 29 
3 Evaluated methods used in carrying out class work 28 
4 Organized and compared results of class work 27 
5 Discussed possibilities for evaluating progress 26 
6 Class agreed upon accepted standards and 
criteria for class work 26 
7 Summarized specific points learned about each 
problem studied 26 
8 Discussed personal improvements made because 
of class work 26 
9 Read references related to standards and criteria 
for various activities and products 24 
10 Told of learnings shared with other class members 23 
11 Listed step-by-step procedures used in various 
types of class activities 23 
12 Told of things learned through observing other 
students at work 22 
13 Participated in developing an evaluative device 
or in selection of device 21 
14 Evaluated self in terms of agreed upon standards 
and criteria 19 
15 Rated selves and others on other evaluative 
instruments made or selected 19 
16 Determined points to be scored before starting 
class work 17 
17 Wrote or checked progress reports 16 
18 Studied and compared procedures and practices 
followed by other classes 10 
19 Planned score cards to be used 10 
the growth they have accomplished. The reader upon referring to the 
three tables can find the specific reactions of the thirty students. 
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Through the study evidence was found that most experiences and 
activities listed on the check sheet were being used in some form in all 
of the schools contacted. Teachers who participated in the 1960 Oklahoma 
State University Workshop on Group Work in Foods Classes and their stu-
dents , continuously reconstructed and revised the learning experiences 
and activities that the foods 0 classes carried out. 
CIIAPTER V 
IMPLICATIONS AND SUGGESTIONS FOR I~PROVEMENT OF GROUP 
WORK IN TEACHJNG SITUATIONS 
Since home economics teachers are stn ving to find and deve lop 
better ways to present teaching-learning materials and activities to 
the students in their classes, tllis study was made to determine what 
teachers are now using in food c lasses and their opinions of tile re-
spective values of such materials and activities. The main purposes of 
the study were: 
I. to find out what kinds of teaching-learning materials and 
activities are being used in food work 
2. to find out whicll teaching-learning material s and activities 
now being used are based upon or consistent with i deas de-
veloped in a 1960 workshop on group work in foods 
3. to obtain student and teacher opinions regardin g the values 
obtained through the teac hing - learning materials and activities 
used ; specifically to obtain judgment regarding opportuniti e s 
provided 
4. to loc ate additlonal ideas in teaching-learni ng materials and 
activ1 ties w,1icll promote democratlc behaviors, and 
5. to present the findings as a bas1s for reco m111end1ng changes 
in teaching-learn ing materials and activ1ties. 
A structured interview sheet, to be used in interv1ew1ng the teacher 
and a check s l1eet for students was developed to use 1 n obtain1 ng the data 
for t ile study, The workshop part1cjpants were considered and three of 
the group were selected :as interviewees for t he study, These teache r s 
1n turn were asked to select at random ten s tudents representative of 
their homemaking education clas ses, 
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The data obtained showed that teachers like group work and all in-
terviewed were using some variation of the group work proposed in the 
1960 Oklahoma State University Workshop on Group Work in Foods. The 
ideas being used were consistent with ideas presented and discussed in 
the workshop in that materials which had as their purpose helping the 
individual to develop and to fit into the world of today were being used 
in all of the foods classes contacted. 
Homemaking teachers realized that they must know the community and 
their students if they expect to be able to help the students meet real 
life situations. This was evident in the fact that all teachers were 
able to cite evidences of familiarity with the community and students 
and to call specific student problems and needs to the writer's atten-
tion. 
Community resources were considered important teaching aids when 
available. In communities where the resources were limited those that 
were available were not used extensively because of inconvenience. 
Teachers guided their students to determine the direction in wh i ch 
they wished learning to take place. This was done through class dis-
cussions, specific materials used, and through the evaluation of per-
sonal and group progress. 
Teachers were helping students to recognize their goals as guides 
for determining progress. Each of the three teachers interviewed stated 
that students must realize they have made progress. Leading questions 
were cited as one of the most frequently used ways of getting the stu-
dents to generalize. Discussion periods were considered as a must for 
students to share their l earni ngs with one anot her. There was some evi -
dence that an attempt on the part of the teachers was being made to guide 
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the students to locate or prepare evaluative instruments; however, most 
of the instruments used were selected from the teacher's reference files. 
Evaluation devices were recognized as important tools in teaching and 
all teachers interviewed had collected and made available to students 
a number of different instruments. 
It was also evident that the teachers are guiding students to make 
wise use of reference material~ They pointed out that students located 
ideas presented by authorities in formulating plans for their activities. 
Students were thus establishing criteria, developing standards, and com-
paring ideas suggested by various authors and students. When students 
agree upon a criteria which all should follow they automatically evaluate 
themselves. 
Basic facts are important but must be considered in the light of 
tomorrow's world. Teachers realize that in this space age facts cannot 
be taught as facts because tomorrow they will be out-moded. Educators 
must therefore teach tomorrow 9 s citizens to reason from the known to the 
unknown. The survey shows that all homemaking teachers interviewed 
recognized that democratic procedures should be used to teach individuals 
to think for themselves . to participate in government, to make wise de-
cisions, and to strengthen their ability to understand one another. 
From the results of this study, the writer has formulated the 
following suggestions which she believes would increase the use of demo-
cratic behavior in the teaching of foods classes. 
1. When using group work in foods classes a list of specific 
guides and ideas will help teachers in directing the students 
in the planning of definite class goals. 
2. Teacher presentation of a suggested over-all plan for group 
work, showing the possible activities of each group will 
enable students to see the various phases of the problems 
being attacked, and the interrelationships of the activities 
and learnings involved. 
52 
3. The promotion of individual and group thinking and action 
necessitates the availability of many source materials so 
that students can locate ideas quickly and easily. Students 
need to be free to explore and must have something to explore. 
4. Records of past class work, evidences of student achievement, 
student references, and illustrative materials become in-
creasingly more important with greater use of group work. 
5. The laboratory equipment and its arrangement influences the 
form of group work the class will select to use. 
6. Evaluation instruments are a must in group work: they serve 
as standards and help each student to recognize his progress 
toward class goals. 
7. The type of plan chosen for group work must challenge the 
students to think for themselves and provide opportunities 
for them to do so. 
If further study is made of teaching-learning materials and activi-
ties used in foods classes, the writer recommends the use of a question-
naire and interview sheet similar to the one used in this study. However, 
it would be helpful if the teacher interview sheet were spelled out in 
detail to provide the checking of more detailed experiences. The writer 
recognizes that the data obtained from the three teachers and thirty 
students is not conclusive; but this study seems to point out the need 
for further study which would attempt to learn the extent to which group 
work is used throughout the homemaking program in Oklahoma, and the types 
of plans and materials used by various teachers in different settings. 
All of the teachers interviewed in the study were using some of the 
devices collected and formulated in the workshop. The teachers also 
were devising and collecting ideas to fit the needs of their students. 
All of the teachers interviewed stated they believed in the teaching-
learning materials developed in the workshop and wanted to continue 
developing them. However, they had not completed any new materials at 
this time. In their opinion the new materials being tried were not 
perfected to the stage where they might share them with other teachers. 
The evidences obtained through the analysis of data in this study showed 
that when an idea is worthwhile it will be used. It may not be used 
identically, but will be adapted to many situations. Teachers will con-
tinue to develop ideas after being exposed to them if they consider them 
usable. 
As more research is done on teaching-learning activities and mate-
rials used in homemaking classes, the data will add to the knowledge that 
homemaking teachers now have concerning the use of group work in teachirg 
for the preparation of more effective community participants. 
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Appendix No. A 
Dear Teacher: 
In the Foods Group Workshop held at Oklahoma State University 
last summer we listed many problems that faced each of us in many dif-
ferent teaching situations. In an attempt to find some answers to 
teaching, a number of learning materials and activities were introduced 
and developed that might be used in foods group work. 
As part of the requirements for my master's degree I am now doing 
a follow-up study of this workshop. I would like for you to check the 
enclosed form indicating your opinion and the uses made of the pro-
cedures and activities suggested during the workshop. 
Please feel free to criticize the form presented particularly to 
make suggestions that you feel would clarify the statements; give any 
additional ideas that you feel should be included. or indicate omissions 
that you would make. 
I would appreciate it if you would send your reply by return mail. 
Enclosed you will find a self addressed stamped envelope for this 
purpose. 
Sincerely, 
Nevaleen Joy Schmitz (Miss) 
Enc. 2 
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Appendix No. B 
Dear Superintendent: 
As part of the requirements for a master 9 s degree, I am making a 
study of learning materials and activities used in foods classes. I am 
particularly interested in the reactions and work being dore by those 
teachers who attended a 1960 Workshop in Methods at Oklahoma State 
University. The purposes of my study are: 
1. To find out what kinds of learning materials and activities 
are used in foods classes. 
2. To find out which learning materials and activities are 
based upon or consistent with ideas developed in a 1960 
workshop. 
3. To obtain student and teacher opinions regarding learning 
materials and activities used through observations and 
interviews; specifically to obtain judgments regarding 
opportunities for: 
a. Strengthening social consciousness (working co-operatively) 
b. Promoting the use of reflective thinking (problem solving , 
both individual and group) 
c. Developing leadership 
d. Developing ability in self-direction and creativity 
4. To locate additional ideas for learning materials and activities 
which promote democratic behaviors. 
5. To present the findings as a basis for recommending changes in 
learning materials and activities. 
Interviews with teachers and observation of homemaking classes in 
early February would necessitate the co-operation of both teachers and 
students. The estimated time needed is approximately one hour of teacher 
time and thirty minutes for each of five to ten selected students. The 
homemaking teacher's permission will also be requested. 
If you are willing for your teacher and students to co-operate in 
this study will you please check the enclosed card and return. 
Study approved by: 
5/ June Cozine 
Head of Home Economics Education 
SI Millie Pearson 
Thesis Advisor 
Sincerely, 
Nevalene Joy Schmitz (Miss) 
Graduate Student 
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Appendix No. C 
Dear Teacher: 
As part of the requirements for a mastervs degree, I am making a 
study of learning materials and activities used in foods classes. I am 
particularly interested in the reactions and work being done by those 
teachers who attended a 1960 Workshop in Methods at Oklahoma State 
University. The purposes of my study are: 
1. To find out what kinds of learning materials and activities 
are used in foods classes. 
2. To find out which learning materials and activities are 
based upon or consistent with ideas developed in a 1960 
workshop. 
3. To obtain student and teacher opinions regarding learning 
materials and activities used through observations and 
interviews; specifically to obtain judgments regarding 
opportunities for: 
a. Strengthening social consciousness (working co-operatively) 
b. Promoting the use of reflective thinking (problem solving, 
both individual and group) 
c. Developing leadership 
d. Developing ability in self-direction and creativity 
4. To locate additional ideas for learning materials and activities 
which promote democratic behaviors. 
5. To present the findings as basis for recommending changes in 
learning materials and activities. 
Interviews with teachers and observation of homemaking classes in 
early February would necessitate the co-operation of both teachers and 
students. The estimated time needed is approximately one hour of teacher 
time and thirty minutes for each of five to ten selected students. 
Would you be willing to co-operate in this study and share the 
instruments you have developed and used? If so, will you please fill in 
the enclosed post card and return. 
Study approved by: 
SI Jure Cozine 
Head of Home Economics Education 
SI Millie Pearson 
Thesis Advisor 
Sincerely, 
Nevalene Joy Schmitz (Miss) 
Graduate Student 
Appendix No, D 
TEACHER INTERVIEl1 SHEET 
PART I - TEACHER 
PLANNING AND SELECTING GOALS 
Teacher Behaviors 
I. Shows familiarity with communi ty and 
individual students 
1. Cites specific things in community which 
Yes No 
influenced the planning of class work 3 0 
2. Describes the problems and specific 
needs of certain individuals 3 O 
3. Tells of home and family situations 
which influenced planning 3 0 
4. Tells of own personal community 
activities 
5. Others 
II. Uses community resources in planning and 
carrying out class work 
1. Describes community resources available 
and cites plan for their use 
2. Cites help received from community 
3. Cites uses made of certain resources 
4. Others 
III. Guides students in determining the di rection 
in which learning takes place 
1. Cites participation of classes in 
planning 
2. Tells of ways in which students are 
encouraged to present and evaluate 
their ideas 
3 0 
3 0 
3 0 
2 1 
3 0 
3 0 
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Comments 
3. Tells of situations that influenced 
student plans 
4. Tells of ways in which students were 
guided in relating learnings planned 
to class goals 
5. Cites examples of ways in which 
students implemented teacher ideas 
6. Others 
IV. Helps students to recognize goals as guides 
for determining progress 
1. Cites specific instances of explana-
tions made regarding the relation of 
activities and products to goals 
2. Exhibits evaluative instruments used 
which were consistent with goals 
planned 
3. Describes ways used in helping students 
visualize steps toward goals 
4. Others 
PART II - TEACHER 
62 
Yes No Comments 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
FORMULATING AND CARRYING OUT DETAILED PLANS OF WORK 
Teacher Behaviors 
I. Helps students relate individual and class 
needs to learning experiences 
1. Cites examples of class experiences 
repeated at home 
2. Cites examples of specific learnings 
students have integrated into home 
activities 
3. Tells of home experiences that relate 
to class work 
4. Cites examples of community resources 
used by students 
Yes No Cormnents 
3 0 
3 0 
3 0 
3 0 
5. Tells of ways in which students organize 
and correlate individual, home and 
school activities 
6. Others 
I I . Guides students in developing definite plans 
of work 
L Tells of how students were guided in 
clearly defining responsibilities 
2. Tells of ways students carried out goals 
3. Shows examples of detailed planning done 
by students 
4. Cites examples of choices made regard ing 
time, work or methods in carrying out 
goals 
5. Describes uses made of group and 
individual responsibility sheets 
6. Others 
III. Guides students in determining sequential 
steps to be taken in achieving goals 
1. Cites examples of methods used in point-
ing out t he scope and sequence of 
responsibilities 
2. Tells of ways students determined 
sequential steps 
3. Others 
IV. Guides stude nts to pl anning, organ1z1ng and 
carrying out class work according to re -
lated activities and responsibilities 
L Cites examples of how students in -
corporated related activities in pl ans 
2. Tells of ways responsibilities in -
fluenced organization of cl ass work 
63 
Yes No Comments 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3. Cites ways in which students shared 
opportunities and responsibilities 
4. Cites instances where students modified 
and revised plans after class work was 
underway 
5. Describes class organization plans used 
to distribute responsibilities 
6. Describes ways of presenting teacher 
suggestions for carrying out class 
work 
7. Exhibits devices or instruments used in 
guiding the planning and carrying out 
of class work 
8. Cites ways of meeting the needs of 
special individuals 
9. Others 
V. Interprets and helps students to interpret 
the goals selected and work carried on to 
administrators and key people in the 
community 
1. Shows examples of publicity received 
2. Cites instances where students have 
assumed responsibility for publicity 
3. Cites specifi c instances where teacher 
explained goals to public 
4. Others 
PART III - TEACHER 
Yes No 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
2 1 
3 0 
DEVELOPING AND USING EVALUATIVE MATERIALS AND PROCEDURES 
Teacher Behaviors 
I. Formulates own educat ional philosophy as to 
goals 
1. Describes her educational beliefs 
Yes No 
3 0 
64 
Comments 
Comment s 
2. Cites relationship of beliefs to learning 
experiences provided 
3. Cites teaching procedures which are in 
keeping with beliefs 
4. Others 
II. Guides students to use worthwhile standards 
and criteria 
1. Cites ways in which worthwhile standards 
and criteria are developed 
2. Exhibits the types of standards and 
criteria used in class work 
3. Tells how students used standards and 
criteria 
4. Others 
III. Guides students in evaluating individual and 
group progress 
1. Explains how students are helped to 
visualize steps taken tj,ward goals as 
criteria for evaluating progress 
2. Tells of how students select, prepare 
and use evaluative instruments related 
to class goals 
3. Describes how students formulated step -
by-step procedures of an activity 
4. Cites specific instances where teacher 
assisted students in wording criteria 
of evaluation devices 
5. Exhibits specific evaluative instruments 
used and explains their use 
6. Cites instances in which students 
measured their own growth 
7. Others 
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Yes No Comments 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
IV. Discussed final evaluation growth 
1. Cites ways in which students 
recognized own growth 
2. Tells of specific learnings and how 
they applied 
3. Others 
v. Guides students in summarizing and 
generalizing 
1. Cites ways of helping students to sum-
marize their activities and draw 
conclusions 
2. Cites ways in which students were 
helped to organize and to generalize 
the things learned 
3. Cites examples of ways in which 
generalizations are used in presenting 
materials 
4. Cites examples of methods used in 
helping students to develop general-
izations 
5. Cites ways in which students were helped 
to select important facts and principles 
learned 
6. Tells of methods used in maintaining 
class unity 
7. Others 
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Yes No Comments 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
3 0 
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Appendix No. E 
CHECK SHEET FOR STUDENTS 
LEARNING ACTIVITIES EXPERIENCED IN FCODS ClASSES 
The purpose of this check sheet is to find out what learning 
activities you have been using in your homemaking foods class. PLEASE 
read carefully the following statements and (V) check the questions, 
as to whether you did or did not. 
I. Planning and Selecting Goals 
1. Discussed family food habits and preferences 
2. Studied individual and family food needs 
3. Discussed coming community events which 
would require a knowledge of foods 
4. Discussed individual food habits, likes 
and dislikes 
5. Inventoried home and community food needs 
for food work 
6. Discussed family food practices and 
preferences 
7. Discussed community resources available 
for food study 
8. Used community resources to assist in 
achieving class goals 
9, Made field trips to help in study of foods 
10. Observed demonstrations by another adult 
other than teacher 
11, Discussed goals to be achieved during 
food work 
12. Discussed in class related questions 
and problems related to foods 
13. Investigated ideas for table settings 
14. Investigated food prices and availability 
15. Kept records of all food eaten 
Did 
29 
23 
11 
29 
6 
24 
18 
20 
9 
11 
30 
29 
28 
22 
13 
Did not 
1 
7 
19 
1 
24 
6 
12 
10 
21 
19 
0 
1 
2 
8 
17 
16; . Kept an up-to-d~te food price list 
17. Compared food prices 
18. Discussed class goals with family 
members and/or other adults 
19. Read references to locate ideas pre-
sented by author~ regarding steps 
that might be taken 
20. Compared ideas and managerial steps 
suggested in horn~ economics reference 
books 
21. Discussed knowledge of food needed 
for participation in community events 
II. Formulating and Carr~ing Out Detailed 
Plans of Work 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
Repeated a class activity at home 
Used knowledge gained in class in 
another situatioh 
I Carried out a home experience that 
related to class work 
Used community resources to learn 
something: new about food 
Made use of a community resource 
during foods ·unit 
Discussed individual responsibilities 
in class I 
Discussed various ways of achieving 
the finished product or activity 
Discussed and listed responsibilities 
for various class activities 
Referred to responsibility work sheets 
for guide in planning day's work 
Discussed scope of job responsibilities 
Discussed rotation of class 
responsibilities 
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Did Did not 
15 
21 
23 
26 
25 
9 
Did 
24 
25 
28 
16 
20 
29 
27 
28 
27 
28 
27 
15 
9 
7 
4 
5 
21 
Did not 
6 
5 
2 
14 
10 
1 
3 
2 
3 
2 
3 
12. Class participated in making a rotation 
chart 
13. Made time work schedules for group class 
work 
14. Studied group plans carefully 
15. Prepared group plans which were easy to 
read and follow 
16. Made individual time work schedules 
17. Selected and organized procedures and 
managerial steps for individual. group 
and whole class work · 
18. When necessary made revisions of class 
plans after beginning work 
19. Used teacher suggestions in carrying-
out activities 
20. Evaluated procedures and techniques 
presented by authorities 
21. Gained new ideas for carrying on 
class work from references read 
22. Planned and prepared special exhibits, 
bulletin boards, or store windows 
showing class work 
23. Class members participated in writing 
news items 
24. Prepared posters showing things 
learned in homemaking classes 
25. Demonstrated techniques learned in 
class to a community group or groups 
26. Class members participated in school 
or community programs which emphasized 
class work 
III. Developing and Using Evaluative 
Materials and Procedures 
1. Discussed possibilities for evaluating 
progress 
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Did Did not 
21 9 
29 1 
29 1 
26 4 
23 7 
28 2 
25 5 
30 0 
21 9 
28 2 
20 10 
12 18 
21 9 
3 27 
5 25 
Did Did not 
26 4 
2. Read references related to standards 
and criteria for various activities 
and products 
3. Class agreed upon accepted standards 
and criteria for class work 
4. Patticipated in developing an 
evaluative devi~e or in selection 
of device 
s. Evaluated self in terms of agreed 
upon standards and criteria 
6. Pointed out in class discussion 
important facts learned 
7. Summarized specific points learned 
about each problem studied 
8. Discussed personal improvements made 
because of class work 
9. Told of things learned through 
observing other students at work 
10. Told of learnings shared with other 
class members 
11. Gained new ideas that met a specific 
personal need 
12. Listed step-by-step procedures used 
in various types of class activities 
13. Studied and compared procedures and 
practices followed by other classes 
14. Determined points to be scored before 
starting class work 
15. Planned score cards to be used 
16. . Rated selves and others on other 
evaluative instruments made or 
selected 
17. Wrote or checked progress reports 
18. Evaluated methods used in carrying 
out class work 
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Did Did not 
24 
26 
: 21 
19 
29 
26 
26 
22 
23 
30 
23 
10 
17 
10 
19 
16 
28 
6 
4 
9 
11 
1 
4 
4 
8 
7 
0 
7 
20 
13 
20 
11 
14 
2 
19. Organized and compared results of 
class work 
7.1 
Did Did not 
27 3 
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